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CHAPTER I 
THE PROBLEM AND DEFINITIONS OF TERMS USED 
For many years, curriculum committees working in 
the field of social studies have pondered the ways and 
means of good organization and content. The lack of 
time and difficulty of constructive communication has led 
these committees to make their selection of organization 
and content from limited sources. Available literature, 
from the national approach, has been contradictory and 
biased. 
I. THE PROBLEM 
Statement of the problem. It is the purpose of 
this survey to determine the number of Massachusetts · 
communities which (1) used a fused social studies program 
as opposed to a separate subjects approach program in the 
middle grades; (2) have written a course of study in 
social studies in the middle grades and then the length 
of time this course of study has been in effect; ( 3) use 
the Massachusetts Department of Education syllabus 
the middle grades in social studies; and (4) · the 
major content areas are in grades four, five, and 
--- =-- -- - ----
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I. 
Importance of the study. A condensed picture of 
what the Commonwealth of Massachusetts schools are doing 
in the middle grades of their social studies programs 
will aid individual curriculum committees. If such a 
picture is made available, then perhaps the consideration 
of the individual community programs compared with state 
trends will cause a thorough searching and study of 
present programs in effect. Evaluation could be eased 
through the presence of a state-wide standard. 
Perhaps then, textual and supplementary social 
studies mat erial will become more standard and consistent 
with the prevalent needs. Supply and need could con-
ceivably be reconciled. 
II. DEFINITIONS OF TEP~S USED 
Content. The factual or informational material 
used in instruction. 
Curriculum. Those pupil experiences that are 
selected and directed by the individual school or sys t em. 
Fusion. A merging or synthesizing of all social 
studies subjects and also to interfield organizations of 
. 1 1 mater~a s. 
1Edgar B. Wesley and Mary A. Adams, Teaching 
Social Studies in Elementary Schools (Boston: D. C. Heath 
and Co., 1952), p. 449. 
2 
Trend. A current development tending toward wide 
acceptance. 
Separate subjects apEroach. A method of organiza-
tion in social studies which presents history and geography 
as separate subjects. 
III. PROCEDURE 
The procedure used in this survey was to formulate 
an explanatory letter and questionnaire. These were sent 
to every Superintendent of Schools, Elementary Supervisor, 
Assistant Superintendent or Director of Curriculum in the 
Commonwealth of Massachusetts. A total of 237 question-
naires and cover letters were dispatched and 163 returns 
were received. 
The returns were compiled, categorized and 
statistically analyzed to present the status of social 
studies in the middle grades in the public schools of 
Massachusetts. 
IV. ORGANIZATION OF STUDY 
Chapter I pictures the problem, definitions of 
terms used and a statement of procedure and the organiza-
tion of the study. 
3 
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Chapter II reviews the available research and 
related literature to give an overall picture to this 
study. 
Chapter III reports the results of the reports 
(returns) to the questions asked on the survey question-
naire. This chapter is the report of findings of this 
status study. 
Chapter IV is a summary restating the develop-
ments of previous chapters and showing the more important 
findings and conclusions of the whole study. Areas for 
further study which are related or tangent to this study 
are herein listed. 
A bibliography of selected titles was used 
rather than a complete bibliography of every resource 
perused or studied as background for this study. The 
lack of literature prompted the decision for inclusion 
of the selected bibliography. An appendix of material 
of secondary importance has been included to further 
substantiate and facilitate the reader's complete 
comprehension. 
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CHAPTER II 
RESEARCH AND RELATED LITERATURE 
"A body without a spirit is a corpse; a spirit 
without a body is a spook; the social studies curriculum 
in today's elementary schools is both corpse and spook."1 
This statement strikes the keynote of the modern 
social studies program in the middle grades of our 
schools. Is it better to use a fusion approach as opposed I 
to the teaching of separate subjects in the social 
studies? Should there be a definite course of study or 
should the textbook be used as the basis for the curricu-
lum? What content areas should be incorporated in the 
middle grades? This chapter will contain a review of the 
research in these areas and a consideration of the liter-
ature dealing with this aspect of social studies. 
The purpose of this study is to present the status 
of the fused social studies program as opposed to the 
separate subjects approach; the status of prevailing 
courses of study; and the content of social studies in 
grades four, five and six in the Commonwealth of 
1Ralph C. Preston, Teaching Social Studies in the 
Elementary School, Rinehart and Co., New York, 1950, p. V. 
~ ---=--
Massachusetts. 
The materials of the social studies have, accord-
ing to custom, usually been organized by subjects. Sub-
jects represent the results of long experience and the 
attainment of a standardized content. 
Wesley and Adams1 give a very lucid description 
of the pros and cons of the separate subjects approach. 
On the favorable side of the separate subject approach: 
1. 
2. 
3. 
4. 
5. 
6. 
They are unified and simplified bodies of 
related materials. 
Subjects furnish the readist avenue 
through which to extend popular knowledge. 
Extensions of knowledge by research and 
experimentation are usually made by 
scholars within the particular field and 
are reported and made available to the 
writings pertaining to the same fields. 
Teachers can easily extend their scholar-
ship by persistent attention to one or 
more subjects. 
The separate subjects are in themselves 
a discipline. 
Subjects are classifications to facilitate 
learning and not restraining walls. 
On the other hand subject organization has some 
specific limitations; Wesley and Adams point out: 2 
1. Separate subjects stress scholarship rather 
than the learning process. 
2. The organization by subjects leads to the 
inclusion and treatment of a great many 
irrelevant materials that have little 
or no value for teaching purposes. 
1Edgar Bruce Wesley and Mary A Adams, Teaching 
Social Studies in Elementary School, Revised Edition, 
D. C. Heath and Company, Boston, 1952, pp. 168-170. 
2Ibid., pp. 169 -170. 
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3. Organization by subjects results in over-
crowding the curriculum causing schedul-
ing problems. 
4. The integrity of the subjects is maintained 
at the expense of significant learning. 
5. Subjects tend to stress historical events 
and instances rather than current problems 
and topics. 
A study by Bernice Leary1 in 1934 and a compar-
able study by Herbert Bruner2 in 1941, found after study -
ing a number of different courses of study, that more 
courses were based on separate subject organization than 
on a fusion organization. 
Most of the arguments against fusion seem to be 
directed against it as a new social science rather t han 
against it as a form of the social studies. 
Michaelis states: 3 
The unified approaches as represented by the 
comprehensive social studies units and the social 
living approaches are far superior to the other 
types of social studies programs. 
1Bernice E. Leary, A Survet of Courses of Studx 
and Other Curriculum Materials Pub ished Since 1934, 
Washington, D.C., U.S. Office of Education, 1937. 
2Herbert B. Bruner, et al., What Our Schools 
are Teaching, Bureau of Publications, T.C., Columbia 
University, New York, 1941. 
3John U. Michaelis, Social Studies in a Democracy, 
Second Edition, Prentice Hall, Englewood Cliff, N.J., 
1956 ' p. 35. 
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Preston1 agrees that the elementary schools would 
find it practicable to unify social studies as much as 
possible. 
Little2 found in a sampling of fifty courses of 
study that 68 per cent were organized on a fusion basis. 
In an unpublished study conducted by Preston3 in 
1947-48, of 58 teachers from 9 states and 1 U.S. territory, 
45 reported a fusion organization and 13 a separate 
subjects organization. 
Pistor4 s tudied two groups, one of which through-
out the primary grades followed a program characterized 
chiefly by fusion. This group proved superior in 
academic achievement and general behavior to a control 
group which followed a segregated curriculum until grade 
five. The experimental group continued to lead even 
after the control group had a unified program during 
grades five and six. 
1Ralph C. Preston, Teaching Social Studies in the 
Elementary School, Rinehart and Co., New York, 1950, p. 4. 
exas. , 
3Preston, op. cit., p. 5. 
4F. Pis tor, "Eva·iliuating Newer School Practices by 
the Observational Method," 16th Yearbook, Washington,_ D.C. 
Dept. of Elementary School PrknCkples of the NEA, 1957, 
- pp. 377_-3~9. - --=--= =--~- -- - --- - -=--
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In a study curtailed to one grade level in one 
state, Eaton1 surveyed the sixth grade practices of 464 
Indiana schools. It was found that 66.4 per cent of the 
schools followed a fusion organization in the sixth grade 
while 33.6 per cent followed a separate subjects cur-
riculum. 
While the precise status of fusion is unknown, 
11 a strong trend toward fusion has apparently been taking 
place. As late as 1955 however, the National Council 
for the Social Studies2 reported that the social studies 
curriculum encompasses today a diversity and proliferation 
of content probably never exceeded in any earlier period. 
They further reported that no one program, be it fusion 
or separate subjects, is better than the other. 
The diversity of research and literature is 
indeed conflicting but the most positive statement found 
available denotes at least a trace of the modern trend. 
This conclusion is that the debate concerning 
fusion as a major form of organizing scholarly 
materials may continue, but the debate as to its 
~errill T. Eaton, "A Survey of the Achievements 
of Social Studies of 10,220 Sixth Grade Pupils in 464 
Schools in Indiana, 11 Bulletin of the School of Education, 
Indiana Univ. 20: 1-14, 1944. 
2 11 Improving the Social Studies Curriculum, 11 
26th Yearbook, National Council for S.S. NEA Washington, 
D.C., 1956. 
9 
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vali~ity in the classroom is closed; the unit has 
won. 
Prevailing courses of study vary as often as 
there are states in the country and cities within the 
states. A good picture of the content problem is given 
by the National Office of Education: 2 
As one looks at elementary school social studies, 
many problems are apparent and one of the most 
important is the selection of content. Content 
selection is a problem at all levels but it seems 
to be most acute in grades 4-6. An example of 
middle grade social studies reveals many different 
areas of content. Differences are desirable, but 
some of these noted have fundamental conflicts in 
philosophy. 
Much of the confusion which exists in middle 
grade social studies content is caused by the lack of 
knowledge about 9, 10 and 11 year olds. This lack of 
knowledge is largely due to a scarcity of research 
dealing with these age levels. In a dissertation by 
Bu~~3 twenty-one significant patterns of social studies 
content are listed. These findings, which are most 
significant are listed: 
~~esley and Adams, O£· cit. 
2Federal Security Agency, Social Studies Courses 
of Studt, No. 17, Washington, D.C., Office of Education, 
April, 949. 
3Robert N. Burress, A Desirable Social Studies 
Curriculum for the Middle Grades, Peabody Contribution 
to Education No. 438. Nashville, Tenessee: G~Peabody 
College for Teachers, 1951, pp. 146-148. 
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l. Children in the middle grades are interested 
in reading materials with the following 
elements: adventure, action, excitement, 
thrills, mystery, realism, suspense, child 
life, humor, mischief, animal life, nature, 
sportsmanship and bravery, sports and air-
planes. 
2. Children's interests in dramatized news 
broadcasts, historical dramatization, 
11 quality" dramatizations, sports broadcasts, 
quiz shows, and hoppy shows, seem to increase 
steadily from age six to age fourteen. 
3. A large percentage of middle grade children's 
questions and contributions to discussions 
seem to arise from their local environment. 
4. Children in the middle grades show more 
interest in the present than in the past. 
5. Children in grade six exhibit more interest 
and curiosity about international affairs 
than do children in the lower grades. 
6 . Group interests are more important in grade 
s i x than in lower grades. 
7. Children in the upper grades exhibit a greater 
dependence on vicarious experiences than do 
children in the lower grades. 
8. Children in the elementary school like to 
study topics that have a human element or 
touch upon personal interests. Specific 
topics likes are: Indians, early American 
settlers, children in pioneer days and 
individuals like George Rogers Clark and 
John Smith. 
9. Social concepts of children grow in a 
continuous and steady fashion. 
10. Social concepts of children in the middle 
grades develop rapidly. 
11. Important social studies concepts need to be 
more definitely taught than they are now. 
11 
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12. Fifth grade students are able to master some 
rather difficult social concepts if they have 
experiences pointed toward mastery of these 
concepts. 
13. Children's ability to make and apply general-
izations reaches a comparatively high level 
during the middle grades. 
14. Children's abilities to select time expressions 
to select expressions meanin~i longer or shorter 
periods of time, and to hand e time concepts 
on a context usage basis develop rapidly 
throughout the middle grades. 
15. Children's ideas of antiquity are quite hazy 
until about the age of eleven years. 
16. Maturation rather than systematic instruction 
in chronology seems to be the dominant factor 
in the development of time concepts. 
17. Children in the middle grades have very 
little information about races. 
18. Racial prejudices seem to develop rapidly in 
the middle grades. 
19. Huch of the social studies materials used in 
the middle grades contains words and concepts 
which are above the comprehension level of 
many of the children. -
20. Governmental relationships contain many 
abstractions which are beyond the ability of 
children in the middle grades. 
21. The "culture unit'' as it is corrnnonly used, 
seems to develop knowledges and attitudes 
about other peoples which frequently are not 
accurate. 
From a careful analysis of the 21 patterns of 
social s tudies content listed above, a rather definitive 
course of study may be ascertained .for grades 4-6: 
--- -=--
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GRADE FOUR 
\-lays of living in many lands (type - regions) 
GRADE FIVE 
Western Hemisphere (emphasis on the United States) 
GRADE SIX 
Eastern Hemisphere (emphasis on Europe) 
Burress1 studied fifty courses of study and the 
California and Philadelphia plans were chosen as repre-
sentative of the best plans studied. 
The California Social Studies Program: 2 
GRADE FOUR -- California and Mexico 
1. Early California 
2. Mexico 
GRADE FIVE -- The United States 
1. Colonial period 
2. Westward movement and pioneer life 
3. California (gold rush and life today) 
GRADE SIX -- Western Hemisphere and Pacific Area 
1. Latin American Neighbors 
2. Our neighbors to the North 
lB . uress, op. c~t. 
2california State Department of Education, The 
Social Studies Program for the Public Schools of 
California, State Department, Sacramento, California, 
1948. 
----=-'=-~ 
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GRADE SIX (Continued) 
3. Our neighbors on the Islands of the Pacific 
4. Aeronautics 
5. Communication 
As a contrast to the California plan, Philadelphia' 
. f . 1 1 program str~ves or soc~a competence: 
GRADE FOUR 
Living in our City 
GRADE FIVE 
Life in our State and Nation 
GRADE SIX 
Living in the World 
'~ith the above discussion as background, some 
areas of content which seem to be most promising and most 
needed are included in the following outline: 2 
I. Grade Four -- Community and State 
A. Life in the community today. 
1. Living in the home and school. 
2. How people in the community make 
a living. 
3. Community government. 
4. How the community conserves its 
natural resources. 
5. What the community contributes to and 
receives from other communities. 
6. How the community contains people from 
many nations and cultures. 
1Philadelphia Public Schools, Toward Social 
Comgetence, Philadelphia, Pennsylvania - Curriculum Office, 
195 . 
2Burress, op. cit., pp. 166-169 . 
14 
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B. Contrasts between life today and life in 
our early community. 
1. Likenesses and differences between 
life today and life then. 
2. How science has brought about many 
of the differences. 
3. How boys and girls in the early 
community lived. 
4. What early settlers contributed to 
life today. 
C. Life in the State Today • . 
1. Outstanding points of interest in the 
State. 
2. How other communities in our State 
are like and unlike our community. 
3. How people in the State ma~e a living. 
4. Some well known physical features of 
the State. 
II. Grade Five -- The United States 
A. Our State in relation to the Nation. 
1. Contrasts and likenesses between 
our State and others. 
2. What our State sends to and receives 
from other states. 
B. Life in the United States today. 
1. Important ways in which people in the 
United States make a living. 
2. How Americans spend their leisure time. 
3. \Vhat the United States sends to and 
receives from other countries. 
4. How the United States is conserving 
its natural resources. 
5. What science contributes to life in 
the community, state and nation. 
6. Some simple governmental relationships 
in the United States. 
7. How living together successfully in 
the home and school contributes to 
living together successfully in the 
United States. 
8. How the United States contains people 
from all nations. 
9. Cultures who live together successfully 
C. How life today in the United States has 
been improved by contributions from the 
past. 
15 
1. 
2. 
3. 
4. 
How early settlement of the community 
fits into the picture of settlement 
and growth of the United States. 
Life in the frontier United States 
and life in the United States today. 
How early settlers of the United 
States contributed to life today. 
Some interesting people in early 
United States history. 
III. Grade Six -- The World. 
A. \~at makes the various parts of the world 
interdependent today1' 
1. Dependence of the United States on 
other countries. 
2. Role of communication and transporta-
tion in the world today. 
3. How industry has created demands for 
resources from all over the world. 
4. How all countries contain some 
resources which are vital to the 
welfare of other countries. 
B. Life in various parts of the wald. 
1. How our good neighbors in Central and 
South America give to and receive 
from the United States. 
2. Some basic likenesses between the 
democracies of Western Europe and 
the United States. 
3. Some likenesses and contrasts between 
life in Russia and the United States. 
4. How people in the Far East live. 
5. How people in the Far East are becoming 
. important (Increasingly) to how we 
live. 
6. How the World is conserving human· and 
natural resources. 
C. The United Nations. 
1. How the United Nation home has been 
built in New York City. 
2. Some likenesses between the ways boys 
and girls work together and the 
way nations work together. 
3. How living together successfully in 
the home and school contributes to 
living together successfully in 
the world. 
4. \.fuy the United Nations is important 
to all peoples. 
c==-::.=-.:.-==-..=="-=- --=--- = --= 
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This review of research reveals a conflict between 
the proponents of formal, organized content of an adult 
type and the defenders of children. The era during which 
a group of scholars could meet and draw up a program for 
pupils has passed. The problem remains however, should 
the middle grade social studies be organized along fusion 
lines or on a separate subjects approach? 
17 
CHAPTER III 
REPORT OF FINDINGS 
This chapter will be devoted to reporting the 
status of the middle grade social studies in Massachusetts. 
The status of fusion and separate subjects approach; 
individual community written courses of study opposed to 
the State syllabus; and the content of social studies in 
grades four to six will be pictured as ascertained from 
a survey questionnaire. 
A cover letter and survey questionnaire (See 
Appendix) were devised and sent to 227 Superintendents 
of Schools. These superintendents represent every 
independent community, union and region in Massachusetts. 
Of the 227 questionnaires distributed, 163 were 
answered and returned showing a percentage of return of 
71.5 per cent. A followup on unanswered questionnaires 
was personally conducted. 
The returns were tabulated and percentages were 
figured where feasible. A picture of the status of middle 
grade social studies has been ascertained for Massachusetts 
public schools. 
The data with regards to the status of fusion and 
separate subjects approach in Massachusetts middle grades 
:-=...,.___----=--
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social studies ar:eshown in Table I. ~fuile it is evident 
that more communities use a fusion approach than a 
separate subjects approach, it is important to note that 
there was a relatively high number of communities pursuing 
a nsplit-approach. 11 The term, " split-approach," is best 
explained as fusion being used in one or two grades and 
separate subjects in the remaining grade, or vice versa. 
Any combination of fusion and separate approach could be 
possible. 
There is evidence that at least nine per cent of 
the communities reporting are in a stage of indecision as 
to which approach is the best for their individual situa-
tions. 
TABLE I 
NUHBER AND PERCENTAGES OF REPORTING SYSTEMS IN 
Y~SSACHUSETTS USING FUSION, SEPARATE SUBJECTS, 
OR SPLIT APPROACH IN GRADES FOUR, FIVE AND SIX 
SOCIAL STUDIES 
Approaches' Number Percentage 
-
Separate subjects . . . . 60 37 
Fusion . . . . . . . . . 89 54 
Split approach. • . . . . 14 09 
Totals . . . . . . 163 100 
-=- --=--=--t-=-----
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Question two of the survey questionnaire (see 
Appendix) asked whether the school system had a written 
course of study for grades 4-6 social studies. 
As seen in Table II, more communities have no 
written course of study in social studies for the middle 
grades than communities having a written course of study . 
It is interesting to note that many of these courses of 
study have been t aken directly from the social studies 
textbook series in common use in various school systems. 
TABLE II 
NUMBER AND PERCENTAGE OF REPORTING SCHOOL SYSTru1S 
IN MASSACHUSETTS HAVING A WRITTEN COURSE OF STUDY 
IN MIDDLE GRADE SOCIAL STUDIES 
I 
Written Course of Study? Number Percentage 
Yes . . • . . • 79 48 
No . . . . . . 84 52 
Totals . . . 163 100 
Twenty-two of the reporting school systems follow 
the Massachusetts State Curriculum Guide. The degree of 
adherence to this State Guide is impossible to determine 
within the scope of this study~ Almost all of the 
20 
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twenty-two school systems following the Sta.te Guide re-
ported in the NO category to having a written course of 
study. (Table II) 
The seventy-nine communities with \Y.ritten courses 
of study reported a wide range in the number of years 
their respective courses of study ~ have been in effect. 
(See Table III) It should be noted that twenty-two com-
munities having \Y.ritten courses of study of one year or 
less in age was dominant. There are two interesting 
items here; first, and this is an encouraging point, many 
communities are evidently becoming aware of the necessity 
for an up to date course of study in social studies. The 
swing away from no course of study is evident. Secondly, 
several school systems reporting no course of study, said 
that they were in the process of writing and/or studying 
in preparation for ascertaining .a written course of study 
in the near future. 
(See Table III ori next page) 
21 
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TABLE III 
NUMBER OF YEARS WRITTEN COURSES OF STUDY IN MIDDLE GRADE 
SOCIAL STUDIES HAVE BEEN IN EFFECT 
No of Years 
1 . . . 22 
2 . . . 5 
3 • . . . . 6 
4 . . . • . 8 
5 . . . 6 
6 . . . 7 
7 • . . 4 
8 . . . 8 
9 . . . 4 average 4 years and 
10 • . . . . 4 7 months 
11 • . . . . 1 
12 • • . 3 13 . . . . • 0 
14 . . • 1 
15 . • . . . 0 
16 . • • 0 
17 . . • 1 
18 
Question four of the questionnaire (See Appendix) 
necessitates a rather complex tabulation. The content in 
the middle grades is extremely varied regardless of 
whether a fusion or separate subjects approach is employed. 
Some of the returns further complicated tabulation by 
listing the titles of textbooks or merely listing the 
name of a series of social studies textbooks. Those com-
munities reporting in this manner, were without exception, 
school systems having no written course of study. 
-- __ -_-=::;:: 
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The following tables on content in grade 4, 5 and 
6 are divided into two categories: 1. Separate subjects 
and 2. Fused approach. These are horizontal breakdowns to 
give one aspect of the content status in Massachusetts. 
Later on a vertical breakdown will be given to clarify the 
picture of the status of social studies in the middle 
grades in Massachusetts. 
Table IV is a summary of content for grade four 
in school syst ems reporting a Separate subjects approach . 
Ther e will be noted a high degree of lack of relationship 
between history content and geography content. For example, 
world geography is taught in 24 school systems as opposed 
to only L1, school systems teaching world history. On the 
other hand, Community, State and Region is reported as 
being taught i n 22 systems from a historical approach and 
19 systems in a geographical approach. 68 Communities 
or 43 per cent reported what is shown in Table IV. 
(See Table IV on next page) 
======~~======~-------
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TABLE IV 
HORIZONTAL BREAKDOWN OF CONTENT IN GRADE FOUR, 
SEPARATE SUBJECTS APPROACH, SOCIAL STUDIES BY 
REPORTING SYSTEMS IN ~1ASSACHUSETTS 
Historical Approach Categories Frequencx of .. u~e 
Community, State and Region • • • • . 22 
Biography of Famous People • • . . • • • • • 12 
Community (Town reporting) • • • • • • . 6 
United States • • • • • • • • • • • • • . 4 
History Readiness • • • • • • • • • • 4 
~Vorld . ., . . . . . . . . . . . . . . . . 4 
Typical areas • • . • • • • • • • . • • • 4 
Journies through many lands • • • • . . • 3 
Colonies and explorers • • • 3 
Climatic areas • • • • • • . • • • • • • 1 
Mediaeval times and explorers • • • • • . 1 
Nations overseas • • • • . • • • • • • • • . 1 
Latin America and Canada · • • • • • • • • • • 1 
No formal history • • • • • • • • 1 
Geographical Approach Categories 
World . . . . . . .. . . . . . . . . . . . 
Community, State and Region .•• 
Typical areas • • • • • • • • • • • • • • 
Journies through many lands . . • • . 
Community (Town reporting) • • • • . • • • • 
Nations overseas • • • • • • • • • • 
Climatic areas . • . • • . • • • . • 
Latin America and Canada • • • • • • 
United States • • • • • • • • • . • • • • • • 
Readiness program • • • • • • • • • • 
24 
19 
6 
5 
5 
4 
3 
1 
1 
1 
24 
------ - --- ==== 
li 
II 
II 
-- -=-===== --==-~--= 
On the grade four fusion approach, there were 19 
different content areas reported. These content areas are 
listed in Table V. There is a degree of similarity to the 
separate subjects content in that Community, State and 
Region leads the fused content list as it more or less 
does in the separate subjects content for grade four. 
Ninety-three communities or 57 per cent of the total com-
munities reporting go to comprise Table V. This particular 
grade level, in Massachusetts, seems to be completely 
garbled as far as the total number of different content 
areas is concerned. 
TABLE V 
HORIZONTAL BREAKDOWN OF CONTENT IN GRADE FOUR, 
FUSED APPROACH, SOCIAL STUDIES BY REPORTING 
SCHOOL SYSTEMS IN MASSACHUSETTS 
Fused eontent Areas Freguencx in 
Community, State and Region . . . . . . . . . 31 
Journies 
--
typical areas . . . . • . . . . . . . 20 Other lands and people . . • . . . . • . 16 Colonization and exploration . • . . . . 7 
Community (Town reporting) . • . . . . . . . . . 6 
United States historical leaders . . . . . . 3 
World 
--
ancient to present . . . . . . . 3 
Global concept of world . . . . . . . . . . . 2 
Regional United States . . . . . . . . . 2 
Explorers and leaders • . • • • . . . . . . . . . 2 
New England and early explorers . . . . . . . 1 
Asia, Africa and Europe • • • • . . . . . . . . . 1 
Colonial United States • . . . . . . . . 1 
Western hemisphere . . . . . • . . . 1 
State and National holidays . . . . . 1 
Massachusetts . . . . . . . . . . • . . . 1 
Selected cultures . • . . . . . . . . . . . . 1 
Climatic areas . . . . . . . . . . . . . . . 1 
Famous people . . . . . . . . . . . . 1 
Use 
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Grade five i-s the only grade with not too much 
variance in content. This is true in both the separate 
subjects and in the fused approaches. The study of the 
United States is the dominant content area for grade 
five. Even when the We stern hemisphere is listed, the 
major area of concentration is reported to be centered 
on ·the United States. There definitely could be .some 
consolidation in grade five, but, for the most part, 
there is an easily detected trend in this grade as opposed 
to grades four and six. Table VI shows the separate sub-
jects breakdown for grade five. Sixty-two of the report-
ing communities, or 38 per cent, report in this Table. 
TABLE VI 
HORIZONTAL BREAKDOWN OF CONTENT IN GRADE FIVE, 
SEPARATE SUBJECTS APPROACH, SOCIAL STUDIES 
BY REPORTING SCHOOL SYSTEMS IN MASSACHUSETTS 
Historical Approach Categories Freguenc¥ of 
United States • • . • • 
Western Europe . • • • • • • • . 
North America • . . • . . • • • . 
Early America • • . • • • • • • 
. . . . . . . . 38 
. . . . . . . . . 12 
. . • 2 
• • . . . • 2 
. . . . . 2 New England . • • . • • • . 
Old World backgrounds • 
Colonization • . • • • 
. . . . . . . . . . 1 
Historical biographies . • • • • • 
Geographical Approach Categories 
United States • • • • • 
Western Europe • • • • . • • 
. . . . . 
North America • . . • • • . . . . . 
1 
1 
. 34 
. 19 
4 
2 
2 
1 
1 
War ld . . . . . . . . . . . . . . . . . . . 
New England . . . . . . . . . . . . . . . . . . 
U.S. - British Commonwealth .•.•.. 
Early America . . . . . . . . . . . . . . . . . . . 
Use 
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Table VII shows grade five fused approach break-
down of 99 reporting communities or 62 per cent of the 
total reporting communities. Here as in Table VI, only 
more dramatic, it can be seen how much more uniform the 
content is for grade five~ 
TABLE VII 
HORIZONTAL BREAKDOWN OF CONTENT IN GRADE FIVE, 
FUSED APPROACH, SOCIAL STUDIES BY REPORTING 
SCHOOL SYSTEMS IN MASSACHUSETTS 
Fused Content Areas Frequency of Use 
United States • • • • • • • • • • • • • • • • 
Western Hemisphere • • • • • • • • • 
North Alnerica • • • • • • . • • • • • • . 
Early explorers, United States ••••. 
United States history from Discovery to 
1789 . . . . . . . . . . . . . . 
We stern movement • • • • . • • • • • • • 
Transportation and communications • • • . 
New England • . • • • • • • • • • . • • • • • 
Neighbors North and South . . . • • • • . • . 
Exploration and colonization • . • • • • • • 
63 
24 
5 
2 
2 
1 
1 
1 
1 
1 
Grade six contains a polyglot of content. In 
comparison with grade five, the lack of uniformity can 
clearly be seen. In the separate subjects approach, 
Old World backgrounds is dominant in the horizontal 
breakdown with Canada and Latin America grouped closely 
together. This can be seen in Table VIII which shows 
the frequency of content in the grade six breakdown. 
27 
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In the Table, 64 communities or 41 per cent are reporting. 
TABLE VIII 
HORIZONTAL BREAKDOWN OF CONTENT IN GRADE SIX, 
SEPARATE SUBJECTS APPROACH, SOCIAL STUDIES BY 
REPORTING SCHOOL SYSTEMS IN MASSACHUSETTS 
Separate subjects approach -- 64 or 41 per cent 
Historical Approach Categories Frequency of Use 
Old World Backgrounds • • • • • • • • . • . • • • 
Canada and Latin America . • • • • • • . 
World • . . • • • • • • • • . . . . .. . . . . 
Nations overseas • . . • • • • • • . • • • • 
Eastern hemisphere • • • . • • • • • . • • • 
U.S. Revolution to World War II • • • • • •• 
Other lands and other times • • • • • • • • . 
U.S. from 1860 to present • • • ••.•• 
Europe . . . . . . . . . . . . . . . . . . . 
South America • • • • • . . • • . . . 
U.S. through the Revolution ••••••.•••• 
United States • • • • • • • • • • • • • • • • 
12 
Geographical Approaches Categories 
34 
13 
6 
3 
3 
2 
1 
1 
1 
1 
1 
1 
Old World Lands • • • • • • • • • • • • • • • 19 
Canada and Latin America • • . . • • . . . • • • 17 
Eastern hemisphere • • • • • • • 9 
World . . . . . . . . . . . . . . . . . . . . . . 7 
Europe . . . . . . . . . . . . . . . . . 4 
Nations overseas • • • . • . • • . • • • • • • • 3 
United States • • • • • • • • • • • • • • 3 
Western Hemisphere • • • • • • • . • • • 2 
Latin ~?rica and Mediterranean Countries • . • • 1 
British Empire • • • • • • • • • • • • . 1 
South America . • • • • • . • • • . • • • • . • • 1 
Europe and Asia • • • . • • . . • • • • • • • 1 
12 
28 
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There is quite a variance evident in grade six 
where a fusion approach is used. Canada and Latin 
America lead the list of 16 content areas where in the 
separate subjects approach, this content area placed 
second in frequency in both history and geography. 
Table DC lists these 16 content areas in the fused ap-
proach in grade six incorporating the reports of 93 com-
munities or 59 per cent. 
TABLE IX 
HORIZONTAL BREAKDOWN OF CO~ITENT IN GRADE SIX, 
FUSED APPROACH SOCIAL STUDIES BY REPORTING 
SCHOOL SYSTEMS IN MASSACHUSETTS 
Fused Content Areas Frequency of Use 
Canada and Latin America • • . • • . . • . • • 26 
Ancient history and world • • . . . • • • . • 16 
ltJorld. . . . . . . . . . . . . . . . . . . . . 15 
Old world backg~ounds • • • • • • 15 
Western hemisphere • • • • • • • • • • • • 8 
Europe, Asia, Australia and Africa • • • • • • • • 3 
Eastern hemisphere • • • • • • • • • • • • • • 3 
La tin America . • • • . • • • • • . • • • 3 
Uni t .ed States • • • • • • • • • • • • • • • • 2 
Develop world concepts • • • • • • • • · 2 
Global geography . • • • • • • • • • • • • • • • • 1 
Manufacturing, transportation and communication 1 
Comparative cultures • . • • • • • • • • • 1 
Latin America, Europe and Asia • • • • • • 1 
Europe . . . . . . . . . . . . . . . . . . . . . . 1 
Local, State, National governments . • • • 1 
29 
30 
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Although, so far, the picture given presents the 
status of social studies in Massachusetts as asked for 
in the questionnaire, the picture is one sided in one 
respect .. 
The breakdown for content in the middle grades 
has been horizontal. That is, the list of content areas 
in each grade (fused and separate subjects approaches) 
taught by the reporting school systems has been given. 
To complete the picture, a vertical breakdown would 
appear to be needed. A vertical breakdown will show the 
dominant content areas in both approaches. The vertical 
breakdown shows what is taught in sequence from grade 
four to grade six. These breakdowns were taken from the 
questionnaires of the reporting communities utilizing 
Table-s IV to IX. In the following Tables, the frequency 
number denotes the number of times this sequence, or 
vertical breakdown, was reported. This should give a 
more reliable picture of what is taught grade to grade in 
Massachusetts. 
Table X lists the separate subjects in a vertical 
breakdown with the three most dominant patterns of all 
those reported. After the top three sequences were 
developed from the questionnaires, further sequences had 
either too low a frequency or there just was not a sequence 
or pattern available. Of this latter category, a frequency 
=== - = =-=---==== 
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of 21 was developed. Contrast this to the top sequence 
showing a frequency of 18 and a rather clear picture of 
content confusion begins to manifest itself. 
TABLE X 
VERTICAL BREAKDOWN OF SEPARATE SUBJECTS SOCIAL STUDIES 
APPROACH FOR THE MIDDLE GRADES BY HIGHEST THREE CONTENT 
AREAS REPORTED BY SCHOOL SYSTEMS IN MASSACHUSETTS 
Grade 
4 
5 
6 
4 
5 
6 
4 
5 
6 
Remainder 
Content Areas 
Journies thru Many Lands 
United States 
Combination 1. Old world 
backgrounds 
2. Eastern hemi-
sphere 
Community, State, Region 
United States 
Neighbors to North and South 
Community, State, Region 
Western Hemisphere 
Combination 1. Old World 
2. Eastern hemi-
sphere 
3. Ancient 
history 
=-==== ----~--~-
Frequency 
18 
18 
9 
21 
I 
--~ -
In determining the vertical breakdown sequence 
patterns for the school systems using the fused approach, 
it was found that the top three sequences appeared close 
together. In Table XI, the remainder fell into mixed 
sequences which totaled 35 in number as opposed to 54 
in the top three sequences. Contrast this wi:th 21 mixed 
sequences presenting themselves in Table X as opposed 
I to the 39 frequency in the top three sequences. Table XI 
will give an idea of the pattern of content as it is being 
taught i n Massachusetts today from a fused approach. 
TABLE XI 
VERTICAL BREAKDOWN OF FUSED SOCIAL STUDIES APPROACH 
FOR THE MIDDLE GPJillES BY HIGHEST THREE CONTENT 
AREAS REPORTED BY SCHOOL SYSTEMS 
Grade 
4 
5 
6 
4 
5 
6 
4 
5 
6 
IN MASSACHUSETTS 
Content Areas 
Typical areas of the world 
United States and Western 
hemisphere 
Old world backgrounds and 
Eastern hemisphere 
Community, State, Region 
United States 
Neighbors to North and South 
·community, State, Region 
United States 
Old World 
Remainder 
Frequency 
21 
18 
15 
35 
32 
II 
I 
I 
II 
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As seen from. the preceding discussion and Tables, 
the following find in·g s. can be drawn regarding the 
status of social studies in gr ades four to six in the 
Commonwealth of Massachusetts publ i c schools: 
I. This status of social studies in Massachusetts 
is representative of 163 communities which re-
ported on this survey. This is 71.5 per cent 
of the total state picture. 
I I. Fusion is reported in more school systems (54 per 
cent) than the separate subjects approach ( 37 per 
cent). Nine percent of the reporting school 
systems listed a " split approach11 for the middle 
grades; that is, a combination of fusion and 
separate subjects in grade four to six. 
III. More school systems had no written course of 
study (52 per cent) than those which reported 
a written course of study (48 per cent). 
IV. Thirteen per cent of the school systems reported 
they follow the Massachusetts State Curriculum 
Guide. 
V. The age of the written courses of study range from 
one year to seventeen years. Twenty-two of the 
reporting school systems fall into the one year 
33 
category. The average length of time a written 
course of study has been in effect is 4 years 
and 7 months. 
VI. In the grade four separate subjects approach , 
from a horizontal breakdown, there are 14 
historical content areas taught and 10 geo-
graphical content areas taught. There is an 
apparent lack of relationship between history 
and geography in grade four. 
From a fused approach in grade four, 19 content 
areas are reported to be taught. These content 
areas run from Community, State and Region to 
selected cultures. 
In grade four, 57 per cent of the reporting 
units used a fused approach and 43 per cent 
follow the separate subject approach. 
VII. Grade five is the least confused grade in the 
middle grades. In both fusion and separate 
subjects, the United States is the dominant 
area taught and the Western hemisphere 
running a definite second. 
To show t he lack of confusion in grade five, 
from a fused approach only 10 content areas 
---
-
in history and 7 in geography were reported. 
In this grade, fusion definitely is more 
dominant; 62 per -cent fusion to 38 per cent 
separate subjects approach. 
VIII. Grade six resembles grade four as far as the 
content confusion is concerned. From a 
separate subject approach, there are 12 history 
content areas and 12 geography content areas 
being taught. Fusion shows 16 different content 
areas. Once again, fusion leads the separate 
subject approach 59 per cent to 41 per cent. 
IX. Looking at the content areas from a vertical 
breakdown aspect, the following areas are the 
most frequently taught in sequence: 
FUSION Grade 4 
5 
SEPARATE 
SUBJECTS 
6 
4 
5 
- === -=-- -===-----
Typical areas of the world 
United States and Western 
hemisphere 
Old World backgrounds and 
Eastern hemisphere 
Journies through many lands 
United States 
35 
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CHAPTER IV 
SUMMARY 
The major purpose of this s .tu.d:y is to report on 
the status of social studies in the middle grades of the 
public schools in Massachusetts. 
The number of communities using fusion versus t he 
separate subjects approach was sought. Is there a 
written course of study being used and if so, how old is 
this course of study'? To what degree is the Massachusetts 
State Curriculum Guide followed for the middle grade 
social studies? What content areas are covered in grades 
four to six? These were the questions asked 227 school 
.superintendents of Massachusetts by the survey question-
naire. (See Appendix) 
In studying the related literature and research, 
a lack of material was found. In the few studies avail-
able, regards fusion and separate subjects, fusion was 
given a slight edge. Most of the authorities, Preston, 
Michelis, Wesley and Adams, et al are definitely in favor 
of their own interpretation of fusion. It becomes a prob-
lem of semantics. A trend toward fusion was evident on a 
national basis. 
-=--~-=- . --- -=====-=== 
There is little, if anything, available on the 
merits of having a written course of study. What liter-
ature is available is favorable to definitely having some 
type of a written course or plan of study. 
The evident confusion in middle grade social 
studies content is due to a lack of knowledge of the 9 to 
1 12 year old youngster. Attention is called to the 
doctoral dissertation of Robert Burress done at George 
Peabody College for Teachers in 1951. 2 This dissertation 
devised a desirable content for the middle grade social 
studies. Burress studied over 50 courses of study and 
consulted dozens of social studies leaders and experts 
to determine this desirable course of study. In short, 
his desirable course of study would employ the following 
content: 
Grade four 
Grade five 
Grade six 
Ways .of Living in Many Lands 
Western Hemisphere - U.S. emphasis 
Eastern Hemisphere - Europe~n 
emphasis3 . 
A summation of the results of the questionnaire 
gives a relatively clear cut picture of the status of 
1Federal Security Agency, Social Studies Courses of 
Studt, No. 17, Washington, D.C.: Office of Education, 
Apri , 1949. 
2Robert N. Burress, A Desirable Social Studies 
Curriculum for the Middle Grades, Peabody Contribution to 
Education No. 438, Nashville, Tennessee: George Peabody 
College for Teachers, 951, pp. 146-148. 
3Ibid. 
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middle grade social studies in 163 reporting school 
systems in Massachusetts. These 163 returns out of 227 
questionnaires distributed accounts for a percentage of 
return of 71.5 per cent. 
Fusion is used in 54 per cent of the systems 
while 37 per cent follow separate subjects and 9 per cent 
follow a "split approach. 11 
Fifty-two per cent of the systems have no written 
course of study and of the 79 systems reporting a written 
course of study, 22 are one year old or newer. The ages 
of these courses of study ranges from one year to seven-
teen years old. 
Only 13 per cent of the reporting systems use, 
in total .or part, the Massachusetts State Curriculum 
Guide. This reportedly is true because of the age of 
the state syllabus. 
The content areas are many in grades 4-6 with 
grade 5 being in better condition than the other two 
grades. Fusion leads in all grades as opposed to the 
separate subjects approach. Study of Tables IV to XI in 
Chapter 3 \>lill give a two sided view of the content areas 
taught in the middle grades. Horizontal and vertical 
breakdowns show sharp conflict in sequential development. 
Contrast Burress' 1 desirable course of study with the 
Burress, op. cit. 
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dominant vertical course of study (Table XI- Chapter III). 
Grade 4 
Grade 5 
Grade 6 
Massachusetts 
Typical areas of 
world 
U.S. and trJestern 
hemisphere 
Old world backgrounds 
and Eastern Hemi-
sphere 
Burress 
Ways of living in 
Many Lands 
Western Hemisphere - US 
Eastern Hemisphere -
European emphasis 
The relationship at first glance, is high and it 
would appear that Massachusetts, in general, is not far 
off from a desirable course of study. However, it should 
be noted, only 21 of the 163 reporting school systems 
would fall in the above outlined category. This is merely 
12.8 per cent of the reporting school systems. 
The Massachusetts State Guide is not close to 
either Burress' conclusions or the above listed 
Massachusetts course. The Massachusetts ·syllabus has 
Community, State and Region listed for grade four; 
United States for grade five; and Neighbors to the North 
and South is the content area of study for grade six. 
In conclusion, it would appear that there is need 
for a real analysis of what is being taught in Social 
Studies in grades 4-6 in the public schools of Massachusett 
A study of 9 to 12 year old youngsters is needed before an 
adequate course of study can be drawn. It doesn't appear 
to be too necessary to follow a fusion approach or 
separate subjects approach as long as there is a definitive 
39 
approach, sense in sequential development and concrete 
and valid reasons behind the formulation of any course 
of study. In short, middle grade social studies in 
Massachusetts is muddled and the textual material avail-
able is as muddled as is the social studies picture. 
Careful study, analysis and formulations of courses of 
study plus general acceptance perhaps would lead to 
generally acceptable materials and courses of study 
for our 4th to 6th graders -- at present our neglected 
children in a neglected area of the elementary school 
curriculum. 
SUGGESTED FURTHER STUDIES NEEDED IN THE AREA OF 
NIDDLE GRADE SOCIAL STUDIES 
1. Studies to find out more about the development and 
growth of 9 to 12 year olds. 
2. A survey of the textbooks and textual materials 
available for grades 4-6 social studies and how 
they fit courses of study. 
3. A study of New England courses of study in social 
studies an enlargement of this study, either 
by individual states or by region. 
- -~~- =---- ;;::----
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4. Certainly a review of the work covered by the scope 
of this thesis to bring up to date the information 
gleaned at this time. 
-= 
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COVER LETTER 
As a graduate student at Boston University School of 
Education, I am seeking your aid and cooperation in the 
conduct of a status study in the field of elementary 
social studies. This questionnaire, when completed, will 
constitute a portion of my thesis for a Master's degree 
in education. 
We are attempting to find what the status of intermediate 
grade (4-6) social studies is in the Commonwealth of 
Massachusetts. Specifically, we are interested in the 
ratio of towns teaching separate history and geography as 
opposed to those teaching a unified or fused social 
studies program. We want to know what subject matter 
areas are covered in grades 4-6 of your social studies 
curriculum. Likewise, we want to know whether you have a 
written course of study for social studies. 
Your aid in completing this questionnaire is respectfully 
requested. I realize that you are quite busy so the 
questionnaire has been kept brief and necessitates only 
short answers and a few minutes to complete. May I urge 
you to return the completed questions as soon as possible 
as this study must be completed no later than April 15. 
If you desire to receive the results of this status study, 
I shall be happy to make a copy available upon completion 
of the study. 
Thank you very much for your cooperation in this project. 
Sincerely, 
E. Jerry Poulson, Jr. 
• J 
1. 
QUESTIONNAIRE ON SOCIAL STUDIES STATUS 
GRADES 4-6 IN MASSACHUSETTS 
Do you teach separate history and geography or a fused 
(combined) social studies program in your elementary 
schools, grades 4-6? 
a. 
b. 
Separate history and geography _________________ _ 
Fused or combined program ______________________ _ 
Other c. 
~(~i~f--o~t~h-e-r-,--p~l~e-a_s_e __ e_x_p_1ra-Tin~)-----------------
2. Do you have a written course of study in social 
studies for grades 4-6? 
Yes No 
----- ---
3. What year was your course of study written? 
If you do not know or cannot find the exa-c~t--y~e~a~r~,--­
approximately how long has your current course of 
study been in effect? years. 
4. ~lhat general subject matter areas are covered in each 
grade (4-6) in your current social studies program? 
For example: Grade 4 - Our community, state and region 
Grade 5 - The United States 
Grade 4 
Grade 5 
Grade 6 
would 
Grade 6 - Neighbors to the South and 
North 
I ---would not like to receive a copy of the results 
when this study is completed. Please give name and 
address to whom the completed study should be sent: 
Town, school union or city reporting 
Position of person reporting -----------------------
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SUMMATION SHEET 
227 sent, 163 returned 71.5 per cent 
QUESTIONNAIRE ON SOCIAL STUDIES STATUS GRADE S l~-6 
IN MASSACHUSETTS 
1. Do you teach separate history and geography or a fused 
(combined) social studies program in your elementary 
schools, grades 4-6 ? 
a. Separate history and geography 60 - 37 per cent 
b. Fused or combined program 89 - 54 per cent 
c. Other 14 - 09 per cent ~(~i~f~o~tTh_e_r-,--p~l~e-a_s_e __ e_x_p_1ra-Tin~)------~._--~~~ 
2. Do you have a written course of study in social studies 1 
for grades 4-6? 
Yes 79/48 per cent No 84/52 per cent 
3. What year was your course of study written? Range 1-17 
7 months. 
~n t e exact year, 
current course of 
--------------------~ears. 
4. What general subject matter areas are covered in each 
grade (4-6) in your current social studies program? 
For example: Grade 4 - Our community, state and region 
Grade 5 - The United States 
Grade 6 - Neighbors to the South and NortH 
Grade 4 
Grade 5 
Grade 6 
would 
I ---- would not like to receive a copy of the results 
when this study is completed. Please give name and 
address to whom the completed study should be sent: 
Town, school union or city reporting 
Position of person reporting ·-----------------------
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